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Pupil premium strategy statement 

 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Burton End Primary 
Academy 

Number of pupils in school  408 

Proportion (%) of pupil premium eligible pupils 21.32% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-2024 

Date this statement was published Sept 21 

Date on which it will be reviewed Sept 22 

Statement authorised by Karen Sheargold 

Pupil premium lead Karen Sheargold 

Governor / Trustee lead Rebecca Fahy 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £ 108,453 

Recovery premium funding allocation this academic year £12,615 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£121,068 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Burton End Primary Academy we adopt a tiered approach which allows us to focus on a 

series of targeted strategies that will have the greatest impact.  

1. Teaching and whole school strategies | research evidences the transformative power of an 

effective teacher as being fundamental in improving outcomes and signposting future 

opportunities. By motivating and inspiring pupils to widen their knowledge of the world and 

learn key lifetime skills, it provides them with the foundation and confidence to become 

aspirational in their outlook.  A high-quality curriculum, delivered effectively by teachers with 

good subject knowledge, will ensure teaching is consistently effective. It will ensure teachers 

have high expectations for pupils and have the ability to purposefully tailor the learning to 

meet the needs of all pupils. This will ensure that each pupil’s journey from nursery to Year 6 

will be purposeful and rewarding, equipping them for the transition to the next stage of their 

educational journey.  

2. Targeted approaches | evidence consistently demonstrates the positive impact targeted 

academic support can have. Through the use of formative and summative assessments, 

additional provision may be in small groups or one to one support. The assess, plan, do, review 

cycle ensures that the effectiveness of the provision is constantly evaluated. The EEF helps to 

inform the provision in place 

3. Wider strategies | in additional to supporting academic progress, further barriers to 

successful learning are identified and addressed. This includes addressing and supporting 

behaviour, attendance and social and emotional needs. 

Our aim is to use pupil premium funding to help us improve the outcomes of disadvantaged 

pupils so that their progress and attainment can be compared nationally with those of non-

disadvantaged pupils. A priority is placed on reading, writing and maths to ensure that pupils 

can access all curriculum areas and are prepared for each stage of their educational journey. 

The school is passionate about engendering a lifelong love of reading, investing in a new, well 

stocked library. The rich literature spine ensures pupils learn about different cultures and the 

wider world around them. This combined with the focus on vocabulary that underpins all 

subjects, aims to grow articulate, curious young learners who perceive no barriers to their 

dreams and ambitions. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Disadvantaged pupils perform less well than their peers across all 3 
core areas of the curriculum. On entry, pupils are assessed as having a 
deficit in their oral language skills, with a limited vocabulary compared to 
non-disadvantaged pupils. This impacts on the percentage of children 
passing the phonic screening in Year 1 which has a detrimental impact 
on fluency and prosody over time. Slower reading speeds combined 
with a reduced vocabulary bank impacts on all subject areas, leading to 
lower attainment at the end of Key Stage 2.  

2 There is some variability in the quality of teaching due to changes in 
staff 

3 Early language skills are below those of their peers, impacting on future 
vocabulary and language development 

4 Additional social and emotional needs that impact on their general 
wellbeing and learning progress 

5 Less cultural capital opportunities act as a barrier to accessing the 
ambitious curriculum in place. Pre-teaching is needed to introduce and 
embed new vocabulary, whilst discussing contexts, often with the 
support of visuals 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

High quality teaching will ensure attainment is 
in line with peers 

Effective instructional coaching in place to 
ensure best practice across all year groups 

 

Early identification of gaps in learning will be 
addressed through personalised planned 
pathways. Impact will be measured on a 
assess, plan, do review cycle 

 

Transition points between key stages will be 
closely monitored and supported to ensure 
attainment is not impacted 

 

Long-term outcomes will be improved with 
the attainment gap reduced to 5%. 
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Pupils will be able to articulate their thoughts, 
needs and learning confidently, by drawing on 
a wide vocabulary bank.  

 

Pupils will learn and retain subject specific 
vocabulary (Tier 2 and 3) across all areas of 
the curriculum, evidencing breadth and 
depth of understanding 

 

Reading sits at the heart of a language rich 
curriculum, engendering a life time love of 
books 

 

Pupils will leave the primary phase of their 
education with an extensive bank of 
vocabulary that will support the successful 
transition to secondary school 

 

From starting reception, high quality NELI 
intervention will be in place with early 
assessment of those in need. 

 

For 2021-22 the overall reading target for 
end of KS1 is 77.4% and for Year 6 79.2% 

 

Pupils will be able to identify and regulate 
their emotions 

Pupils will be able to engage in their 
learning, developing happy, healthy 
relationships with their peers 

 

Improvement in attendance as pupils want 
to come to school and play an active part in 
their learning 

 

Decrease in the number of fixed term 
exclusions 

 

Pupils will experience a rich programme of 
visits and experiences through a carefully 
structured enrichment curriculum 

Pupils will be aware of the world around 
them and the possible opportunities it offers 
them 

 

Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £ 36,068 
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Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Instructional 
Coaching 
programme for 
all staff 

 

Walk Thru training programme to be delivered to 
teaching staff to strengthen quality first teaching. Aims to 
widen pedagogical understanding through adopting an 
evidence-based approach. Key foci are curriculum 
planning, explaining and modelling, questioning and 
feedback and practice and retrieval 

 

 

1,2 

Development 
of subject 
leaders to 
ensure high 
quality teaching 
and planning 
across all 
subject areas 
and staff 
retention  

Programme of inhouse training linked to CUSP 
curriculum for core and foundation subjects. Subject 
Leads to work with Trust leads and take part in reviews 
across the academic year to review and evaluate rate of 
progress. 

iAbacus to be used as an evaluation tool to strengthen 
judgements and action planning 

1  2   3 4 

Training on 
CUSP Reading 

Lessons planned around a high-quality literacy spine, 
focus on vocabulary, comprehension. Dovetails with 
CUSP writing curriculum 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/reading-
comprehension-strategies 

 

1,4,5 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 50,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Before and after 
1-1 and school 
small group 
tutoring  

Targeted support for disadvantaged learners, using 
formative and summative assessments, including 
the use of QLAs & Pixl tool kits to identify and 
address gaps in learning 

 

Priority on developing comprehension, fluency and 
prosody in reading in Key Stage 2 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/individualised-
instruction 

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/reading-comprehension-strategies
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/individualised-instruction
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https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/small-group-tuition 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/feedback 

 

 

 

Precision 
teaching/Phonic 
tracker to 
support 
diagnostics 

Ambition for every child to pass the KS1 phonics 
assessment to enable them to be able to fully 
access the curriculum. Regular phonic screening 
checks supports a diagnostic approach that informs 
1-1 and small group precision teaching. Over time 
there has been some variation in outcomes, the 
school aims to reduce the attainment gap between 
disadvantaged and non-disadvantaged pupils to no 
more than 5% 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/teaching-assistant-
interventions 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/phonics 

 

1 

Neli language 
programme in 
EYFS and Year 
1 

 

Wellcomm 
assessments 
used to identify 
need and 
evaluate 
progress 

Improved vocabulary, speaking and communication 
– Early intervention the key to future success 

https://www.nuffieldfoundation.org/impact/nuffield-early-
language-intervention 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/oral-language-
interventions 

 

https://educationendowmentfoundation.org.uk/education-
evidence/early-years-toolkit/communication-and-
language-approaches 

 

Identifying speech, language and communication needs 
with WellComm Primary - GL Education (gl-
education.com) 

 

1  2 

Post and pre 
teaching before 
and after 
lessons 

Gaps will be identified immediately and quality 
targeted teaching provided. Focus on subje 

ct specific vocabulary  

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/feedback 

1 

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/small-group-tuition
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/teaching-assistant-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/phonics
https://www.nuffieldfoundation.org/impact/nuffield-early-language-intervention
https://www.nuffieldfoundation.org/impact/nuffield-early-language-intervention
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/oral-language-interventions
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/communication-and-language-approaches
https://www.gl-education.com/case-studies/identifying-speech-language-and-communication-needs-with-wellcomm-primary/
https://www.gl-education.com/case-studies/identifying-speech-language-and-communication-needs-with-wellcomm-primary/
https://www.gl-education.com/case-studies/identifying-speech-language-and-communication-needs-with-wellcomm-primary/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/feedback
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Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 25,000 

Activity Evidence that supports this approach Challenge 
number(s) 
addressed 

Employment of 
counsellor one 
day a week 

Counsellor works with 5 children on a weekly basis. 
Close liaison with pastoral team and families to help 
inform and adjust provision 

3 

Expanded 
Pastoral team 
including a 
Trauma 
Informed 
Practitioner  

An additional ELSA practitioner has now been trained to 
support exiting ELSA. This provides the Trauma 
Informed practitioner the capacity to work with higher 
needs pupil. ACE scores and Boxhall Profiles are used 
to assess need. Following graduated approach now in 
place: 

Level 1 – Support in class from teacher and LSAs, 
drawing on whole school Trauma Informed training and 
resources provided by pastoral team 

 

Level 2 – Light touch pastoral support. Includes drop ins 
and support at playtimes 

 

Level 3 – ELSA sessions 

 

Level 4 – Trauma Informed Practitioner sessions 

 

Level 5 – In school counsellor sessions 

 

Level 6 – External therapy/support 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/metacognition-and-
self-regulation 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/behaviour-
interventions 

 

3   

https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/metacognition-and-self-regulation
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/behaviour-interventions
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https://educationendowmentfoundation.org.uk/education-
evidence/early-years-toolkit/self-regulation-strategies 

 

Trauma-informed responses in relationship-based 
practice (researchinpractice.org.uk) 

 

 

 

Forest school 
for SEMH 
pupils 

Takes place in the afternoon for 6 weeks blocks. 
Sessions rotated to prevent impacting on curriculum 
lessons 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/physical-activity 

 

3 

Subsidised/ 
fully funded 
wrap around 
care, visits, 
residentials 
and clubs  

To ensure children’s wellbeing is supported through 
wrap around care provision. All opportunities to be fully 
available to disadvantaged pupils 

 

https://educationendowmentfoundation.org.uk/education-
evidence/teaching-learning-toolkit/physical-activity 

 

https://educationendowmentfoundation.org.uk/projects-
and/evaluation/projects/national-school-breakfast-
programme/ 
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Total budgeted cost: £ 121,068 

https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/self-regulation-strategies
https://educationendowmentfoundation.org.uk/education-evidence/early-years-toolkit/self-regulation-strategies
https://www.researchinpractice.org.uk/children/news-views/2018/june/trauma-informed-responses-in-relationship-based-practice/
https://www.researchinpractice.org.uk/children/news-views/2018/june/trauma-informed-responses-in-relationship-based-practice/
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/education-evidence/teaching-learning-toolkit/physical-activity
https://educationendowmentfoundation.org.uk/projects-and/evaluation/projects/national-school-breakfast-programme/
https://educationendowmentfoundation.org.uk/projects-and/evaluation/projects/national-school-breakfast-programme/
https://educationendowmentfoundation.org.uk/projects-and/evaluation/projects/national-school-breakfast-programme/
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

 PHONIC SCREENING Y1 2020-21: At the end of the Summer term 75.9% of the 

existing Year 2 children passed the in-school phonic screening. The percentage of PP 

children who passed the phonic screening was 25%      

EYFS Good Level of Development: 2020-21 66.7% children reached the expected 

standard on the new baseline. Children were weaker in speaking and listening and 

comprehension. The percentage of PP children who reached a good level of 

development was 38.4% 

End of Key Stage 1 2020-21: Based on previous SATS papers and teacher 

assessments, 38% of children reached the expected standard for reading, writing and 

maths. The percentage of PP children who reached the expected combined standard 

was 25% 

End of Key Stage 2 2020-21: Based on previous SATS papers and teacher 

assessments, 65% of children reached the expected standard for reading, writing and 

maths. The percentage of PP children who reached the expected combined standard 

was 22% 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

Tutoring with Alfie SFA/FFT 

Tutoring with Lightening Squad SFA/FFT 
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Further information (optional) 

Use this space to provide any further information about your pupil premium strategy. 

For example, about your strategy planning, or other activity that you are implementing 

to support disadvantaged pupils, that is not dependent on pupil premium or recovery 

premium funding. 

 

 


